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Making Quality Education Accessible in Pakistan – A Social Accountability Perspective

Pakistan ranks the second with most out-of-school children in the world1 . Despite tall claims made by 

the successive governments, about 5.5 million children – 32 per cent of all 5-9 years old – are still out 

of school2. Moreover, literacy rate in Pakistan is stagnant at 58 per cent3  for the last few years. On top 

of the low enrolment is the issue of poor learning. Those who attend public schools remain deprived 

of quality education. According to UNESCO’s report on the state of global primary education 2013, 

Pakistan falls among those 21 countries that are faced with extensive learning crisis.

Pakistan’s Education Atlas 2013 reads that public education delivery in the country faces a host of issues 

that range from poor school infrastructure to unavailability of essential supplies and utilities, from 

inadequate number of teachers to unavailability of well-educated and well-trained teachers, and from 

paucity of funds to over-centralization and politicization of district public school administration. In the 

Punjab, 17 per cent of primary schools have a single classroom each, and 56% students can complete 

their primary education, which is just 8 % more than FATA4. Amid poor public school governance, the 

scant resources that are allocated for education largely remain unspent5.

In the backdrop of above-mentioned facts and figures, the project titled “Making Quality Education 

Accessible in Pakistan -- A Social Accountability Perspective” was designed to promote the idea of 

participatory school governance. The project, in its targeted areas, advocated for people’s right to free 

education, and the importance of education, especially the girls’ education. It also trained communities, 

revived School Management Committees (SMCs), and formed accountability committees. The idea 

behind these interventions was to bring communities closer to co-own, co-design, and co-create a 

learning-friendly environment in the schools.

Under the project, public schoolteachers and district education officials were trained on ‘intra-

administrative accountability’. This was done to make teachers realize their rights & responsibilities, 

and how to deal with intra-administrative conflicts. The project encouraged the community and local 

leaders to play their role in improving enrolments and lowering dropouts. The project also sought the 

community members to serve as accountability committee members so as to monitor the working of 

schools and teachers’ absenteeism. 

1  Please see http://www.dawn.com/news/1021255
2  Please see http://tribune.com.pk/story/666285/5-5-million-children-out-of-school-in-pakistan-unesco-report/
3  Please see http://tribune.com.pk/story/687360/pakistan-education-atlas-2013-education-survey-reveals-mixed-bag-of-results /
4  Please See http://tribune.com.pk/story/687360/pakistan-education-atlas-2013-education-survey-reveals-mixed-bag-of-results/
5  Please see http://tribune.com.pk/story/726959/making-education-work-in-pakistan/

  Background 
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The project was completed in one-and-a-half years. More than 1,500 new students were enrolled 

in 24 targeted public schools in Khanewal and Vehari. Out of these new students, SDPI volunteered 

the enrolment of about 500 students through its field mobilizers. The project also helped in re-

building of some ‘model public schools’ in the targeted communities. This was only possible with 

sheer determination, dedication, and efforts of the accountability committee members in Vehari, who 

made personal efforts to lobby the local political leadership to get the grants approved and rebuild the 

schools on modern lines. 

This was a gigantic task that could be achieved through participatory school governance. Similar results 

were achieved by the School Management Committees, which were convened on fortnightly and 

monthly basis. These committees, on the one hand, made the school funds’ management effective, 

efficient, and transparent, and on the other, convinced the parents to readmit their out of school 

children. 

An equally crucial role was played by the local media in highlighting the education-related issues 

along with their follow-ups. The role of district press clubs in Khanewal and Vehari was particularly 

commendable. During the project implementation, almost all the national English and Urdu dailies, 

and radio and television channels highlighted the research findings and lauded the efforts of project 

team. 

Now, when the project has completed, the local accountability committees and School Management 

Committees are still functional and contributing to improve enrolments, reduce dropouts, ensure 

teachers’ presence at schools, and keep a check on quality education. 
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The project was designed and launched to achieve the following objectives:

 � To find out reasons behind low level of enrolments and high rate of dropouts at primary and 

middle level public schools in Vehari and Khanewal districts, and to address these reasons through 

participatory school governance.

 � To measure gender and rural-urban gaps in the access and quality of education in both the districts 

through conducting quantitative and qualitative survey exercises, including Citizen Report Card 

(CRC) – one of the social accountability tools.

 � To design social accountability interventions for communities, parents and teachers on the basis 

of CRC for demanding better service delivery in education. 

 � To run an advocacy campaign on the findings of quantitative and qualitative survey exercise, 

including CRC survey to sensitize the communities and district and provincial administration to 

bridge the policy and resource gap.

 � To measure improvement in the access and quality of education (under Article 25-A of the 

Constitution) in the targeted districts through the follow-up of CRC survey on social accountability 

interventions. 

Long-term Outcomes
Following are the long-term outcomes that the project intended to achieve:

 � Long-term improvement in retention rates and control of dropout in public sector schools in 

Vehari and Khanewal districts 

 � Controlled  teachers absenteeism at local public schools  

 � Increased the capacity of local communities and parents to demand a continuous improvement 

in education.

 � Increased the ability of teachers to demand an improved coordination between various vertical 

tiers of administration

  Project objectives 
  and outcomes
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  Approach and 
  Methodology

The project was implemented in six union councils, i.e. three each of the two districts. In total, 12 

schools - six boys’ schools and six girls’ schools - were randomly selected from each district. The public 

schools identified and targeted in this project in Khanewal were spread across rural and urban settings, 

while all the public schools selected in Vehari were located in rural areas. 

Research work conducted under the project relied on a methodology that was based on desk review 

and mix of quantitative and qualitative data collection. Keeping in view the nature of the study, it was 

imperative to capture how all the stakeholders viewed the role of demand side/social accountability 

vis-à-vis improving access to and quality of education. In order to collect the desired data, specific 

structured and semi-structured questionnaires, based on research questions guided by objectives of 

the study, were developed and administered in the field. The below mentioned figure provides a brief 

description of the approach that the project followed.

 

While conducting the literature review, the research team of SDPI specifically looked into:

 � Provincial/district level peer-reviewed information from scientific journals, documents by 

government and development partners

 � Information on recent issues from popular media/web-based information 

 � Case studies highlighting role of participatory governance and social accountability interventions 

in attaining access to and quality of education.

Desk
Research Qualitative Quntitative

Literature 
Revew

Stakeholder’s 
meetings

Citizem’s Report 
Card (Inception)

Focus Group 
Discussions

Follow up Survey 
(endline)

Key Informant 
Interviews

Secondary Data 
comprised of 
reports and 

profile gathered 
through 

Inception 
meetings with 

district and 
school education 

authorities
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Findings from the literature review were triangulated through inception meetings with the information 

collected from staff of the targeted public schools. The respective information related to profiles 

of targeted schools, schools’ history, history of parents’ engagement with school authorities for 

participatory school management, details of any past efforts aimed at improving access to and quality 

of education in this area,  and details about similar and on-going initiatives (if any) taken by other civil 

society organization(s).

For qualitative data collection, six focus group discussions (FGDs), one in each targeted union council, 

were conducted. The participants of the FGDs included teachers, head-teachers, and parents of the 

students of targeted schools. The motive behind organizing these FGDs was to take stock of education 

officials’ and parents’ views/concerns of the reasons behind high drop-out rates and low school 

retention rates. Also, through these FGDs, the SDPI research team tried to assess whether participatory 

school governance initiatives had been taken in the past to overcome these reasons or not. And if 

taken, what were the lessons learnt from such initiatives. The findings of the FGDs were particularly 

useful in designing social accountability interventions planned under the project. The FGDs were also 

used to validate the responses received after quantitative data collection exercises.

In order to triangulate the data, and to add depth into qualitative findings, 10 Key Informant Interviews 

(KIIs) were conducted with education officials and influential people of the community in the targeted 

districts. Findings of these KIIs were documented for analysis. The motive behind these interviews was 

to capture in-depth views of the stakeholders concerned on barriers to quality education delivery and 

how they could be overcome through participatory governance, and media and advocacy campaigns at 

district and provincial levels. The KIIs and FGDs conducted with respective stakeholders in the targeted 

districts were also useful in introducing the respondents to the demand-side accountability tools and 

the planned interventions which were to follow. 

The qualitative data collection was followed by implementing baseline Citizen Report Card (CRC). 

CRC is one of the social accountability tools that is employed to solicit the feedback of public service 

users on availability, access, and quality of the respective public service delivery. Under the project, a 

baseline CRC was implemented across six targeted union councils (three each in Vehari and Khanewal). 

After social accountability interventions conducted under the project, a follow-up CRC survey was 

implemented to measure the difference and to validate the efficacy of proposed interventions. The 

baseline CRC survey was conducted over a sample of 1,440 randomly selected respondents, while the 

follow-up CRC survey recorded responses from 380 respondents.

 

Participatory School Governance
“Schools belong to their communities6”, so it is the fundamental responsibility of communities to 

ensure their involvement in the governance and management of schools. This should be done in a way 

that may enhance the community’s ownership of education process, and translate it into a collective 

voice to have an access to quality education delivery.

A ‘participatory school management’ requires collective participation of all key stakeholders into 

school management process. Having community members on board lays the foundation for a long-

6  Please see: http://www.idra.org/IDRA_Newsletter/March_2011_Governance_Efficacy/Expanding_School_Governance_through_Partici-
patory_/
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term agenda of development that essentially revolves around the provision of quality education and 

availability of all facilities at the respective schools7 . It also promotes transparency in public school 

funds management and protects interests of students, teachers, and parents alike.

Participatory school governance also provides a strong accountability forum that is crucial for efficiency, 

effectiveness, and overall performance of the administrative management. It plays a vital role in the 

development of the schools8. And finally, participatory school governance boosts the confidence of 

both the parents and teachers. 

The literature also suggests that both the students and communities are better served under a 

governance model when existing roles of schools development remain with the school board and 

not with the district public authorities9. This is so because ‘as community engagement endeavour, 

governance begins at the grass roots level and cannot be limited to the school board’. 

Also, with the stakeholders’ engagement, expectations from students, teachers, parents, and 

community members are increased, which prompts a greater cooperation and collaboration for the 

betterment of schools and students. This collaboration, which ultimately leads to a scenario role of 

school governance, extends policy making and assigns four major roles to the stakeholders. Such roles 

include: co-design, serve both as partners and critical friends in improving educational process, makes 

feedback provision more robust and timely, and make the stakeholders as guardians of success.

Accountability Committees formation and rationale
Social accountability has two elements: Constructive Engagement (CE), and Citizen Monitoring (CM). 

The value of both these elements is amplified when they are raised to the power of assertion. Thus, the 

communities’ engagement in school monitoring helped in increasing community awareness through 

their involvement in the provision of education services by monitoring the conditions of public schools 

and engagement in collaborative problem solving around issues of concern identified by the schools. 

Although the District Monitoring Officers (DMOs) were also there with a mandate to conduct regular 

public school monitoring, it was believed that organized presence on ground level was still critical. 

Moreover, instead of challenging DMOs’ authority by resurrecting a parallel local and informal system, 

the accountability committees facilitated the DMOs for greater vigilance and participatory monitoring. 

This constructive engagement led to a cooperative relationship with the government, which is also 

the part of local governments act. In this context, the purpose of forming Accountability Committees 

within the community was to sequence our interventions systematically between monitoring and 

follow-up functions. This is explained in the below mentioned Figure.  

Logical Sequence of Activities by Accountability Committees

7  Please see: http://www.edb.gov.hk/attachment/en/sch-admin/sbm/corner-imc-sch/good%20governance.pdf
8  Please see: http://www.unesco.org/iiep/PDF/pubs/Ed_dec_SA.pdf
9  http://www.idra.org/IDRA_Newsletter/March_2011_Governance_Efficacy/Expanding_School_Governance_through_Participatory_/

Monitoring
of school staff

Advocacy partners 
with SDPI

Follow up of registered 
complaints

Grievance redressal for 
communities

Reporting on 
lessons learnt



8 SUSTAINABLE DEVELOPMNET POLICY INSTITUTE

Making Quality Education Accessible in Pakistan – A Social Accountability Perspective

Logical Sequence of Activities by Accountability Committees
 The project envisioned setting up of four accountability committees (two in each district; 1 for rural 

and 1 for urban areas) and training of these committees on school monitoring and reporting the 

complaints to district education authorities. Consisting of community representatives and local level 

political leadership, these committees intermittently visited and checked the presence of teachers 

at targeted schools, and took necessary actions with regard to parents’ complaints vis-a-vis quality 

of education. In addition, these committees also took action to uproot the corrupt practices by the 

teachers forcing students to join tuition centres or asking them for non-monetary favours, at the schools. 

The accountability committee members, along with parents, also discussed the issues pertinent to the 

quality of education at the public schools and gave their regular feedback to the school administration 

in this regard. Parents were also able to share their complaints with the committee members via call 

and cell phone messages. 

The accountability members were elected from the communities by following the Standard Operating 

Procedures (SoPs). They also took oath to dispense their responsibilities with due diligence. The SoPs 

laid down their responsibilities (for addressing parents’ grievances vis-a-vis schools at their own or via 

sharing these complaints with the district education authorities). The establishment of accountability 

committees was an effort to decentralize reforms in education sector and put pressure on school 

administration to engage community stakeholders in the schools management. 

The accountability committees worked throughout the implementation phase of the project, and now, 

when the project is over, they are still active in their respective regions. The accountability committee 

members are now in direct contact with the district education authorities, and they have been sharing 

the community complaints and schools’ needs with the authorities on regular basis. The SDPI also 

relied on the feedback of these committee members for monitoring progress on the project post 

Citizen Report Card intervention.  

The committee members also proactively contacted and persuaded parents to get their dropped-out 

children re-admitted to the schools.

Baseline CRC (Demand and Supply Side Barriers)
Citizen Report Card (CRC) is one of the social accountability tools employed to solicit feedback on the 

availability and quality of a public service delivery. Under the project, a CRC was implemented across 

six targeted union councils (three each in Vehari and Khanewal) in the beginning.  Comprising mostly 

close ended quantitative questions, the CRC questionnaire gathered feedback from the service users 

(students of middle-level classes and parents of the children of primary level classes) and of teachers 

and head teachers of all 24 targeted schools. 

The initial CRC served as a baseline with regard to access and quality of education in the targeted areas.  

It also captured the respondents’ willingness to opt for participatory school governance; and whether 

or not they had been a part of any such school governance system before. The CRC questionnaires for 

all three respondents (students, parents and teachers) were based upon different questions. The focus 

of students’ questionnaire was their satisfaction from overall school and class environment, teachers’ 

presence and availability in the school, teachers’ lesson delivery, and availability of the infrastructure 
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as well as on overall attitudes of the teachers towards the students. The questionnaire for teachers 

and head teachers comprised  questions regarding their grievances against administration, satisfaction 

from  overall school environment as well as  job, presence of a community based monitoring and 

accountability system and their willingness to opt for one such system, and presence of a community 

driven performance assessment mechanism.  

Moreover, it also captured their responses on the questions if teachers or schools were given any 

targets for more enrollment or child retention at schools and how do the teachers ensure quality of 

education at their schools. The respective questionnaires also covered their response on community’s 

feedback when ratio of students failing in exams is higher. The questionnaire for parents comprised 

the following questions such as teachers’ responsiveness towards their complaints, their input/ say 

in local school management, frequency of their interaction with schoolteachers, if they were asked 

for non-voluntary favours from the teachers or were forced to send their children to tuition centers. 

The questionnaire also captured their responses on situations like teachers’ absenteeism, low quality 

education delivery and some other similar issues. 

Findings of the CRC survey, along with qualitative research tools employed in the research, were 

documented and shared with all the stakeholders during advocacy campaign. Some of the major 

supply and demand side barriers in education delivery included: significant urban-rural gaps in terms 

of availability of teachers, essential facilities, school boundary walls, washrooms, clean drinking 

water, and furniture. Also, there were issues of parents’ lack of awareness and interest in educating 

their children, particularly girls. Poverty was perceived a barrier in the way of education, however, in 

reality; it did not hinder students to get educated. The social accountability interventions designed 

and conducted by SDPI helped clear many of the misunderstandings; it involved parents in public 

schools management, and was able to halt the dropout rates to a great extent. Detailed findings of the 

baseline report are available on the SDPI’s website www.sdpi.org 

Follow-up CRC (Demand and Supply Side Barriers)

After about seven months of completion of the social accountability interventions, a follow-up CRC 

– albeit with a smaller sample size, was carried out to measure the impact on given objectives of the 

interventions.  Policy recommendations and suggestions for civil society on the basis of the results of 

both the CRCs were shared with all stakeholders, including the provincial government for necessary 

measures.

According to the follow-up CRC survey, a copy of which is available on SDPI website www.sdpi.org, 

there was about 35 per cent  improvement in urban-rural gaps among the respective schools, teachers’ 

performance and availability at schools was improved by over 25 per cent, and student’s satisfaction 

from overall school environment had gone up by 53 per cent. Owing to the efforts of accountability 

committee members, boundary walls of about 8 target public schools were built, new classroom were 

added to some 12 schools with school management’s participation and better management of funds, 

and toilets were built in about 12 schools. f Clean drinking water which was available in 23 per cent 

prior to this intervention, now stands at 92 per cent.  However, the problems related to teachers’ job 

structure and the dual reporting mechanisms, (i.e. both to DMO office and EDO office) are yet to be 

resolved.
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Through baseline and follow-up CRC surveys, SDPI research team highlighted the magnitude of these 

grievances, and put forth the same before district and provincial education authorities. However, it 

hasn’t been helpful so far.

Comparison of Baseline and Follow-up CRC Surveys
A significant improvement in targeted areas of intervention in terms of enhanced enrolment, controlled 

dropouts, reduced gender and urban rural gaps, and reduced teachers’ absenteeism from public 

schools is the evidence of efficacy of implementation of Citizen Report Card (CRC) and governance 

that prevail at local levels. Some of the pre and post social accountability intervention results that have 

been captured by successive CRC surveys are as follows, which show that the project succeeded to 

create awareness among the targeted communities and involved them into school governance.

District
Prevailing trend of boys/
girls enrolment- 2013 
(Baseline CRC)

Total

Increasing Decreasing No change

Khanewal Male 77% 8% 15% 100%

Female 64% 36% 0% 100%

Vehari Male 83% 17% 0% 100%

Female 33% 17% 50% 100%

District
Trend of boys/girls 
enrolment- 2014 (Follow 
up CRC)

Total

Increasing Decreasing No change

Khanewal Male 50% 7% 33% 100%

Female 83% 0% 17% 100%

Vehari Male 100% 0% 0% 100%

Female 70% 0% 30% 100%

In Vehari, enrolment trend in female schools was only 33% but due to efforts of mobilization and 

accountability committees the enrolment trend is 70% in these schools. The average of enrolment was 

roughly increased by 20% in both districts. 

Though net enrolment has significantly improved in the targeted districts, the follow-up questions on 

prevalence of school dropout ratio at the public schools show that issues related to children dropouts 

exist there.

The results comparison, as mentioned below, against given variables shows that though urban-rural 

and gender divides in enrolment trends, dropouts are still there, they have significantly reduced, and 

the respondents give a its credit to the consistent field mobilization efforts.
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            Reasons behind Drop-out 2013
Gender

Male Female

Khanewal

English Medium 8% 3%

Poverty 28% 27%

Migration 3% 15%

Parental Interest  9%

School Distance 5% 12%

Parents’ Ignorance/ Low awareness 18% 9%

Parents are uneducated 13% 9%

Vehari

Poverty 28% 31%

Lack of Awareness 28% 17%

Parental Interest 22% 6%

Children Interest 6% 17%

Parents are uneducated 11% 8%

Reasons behind dropouts in 2013 mostly related to the existence of acute poverty in the area. It is 

clear from the table that about 28 per cent male and 27 per cent female dropped out students were 

compelled to make the choice of abandoning their schools due to poverty. Moreover, in the two 

districts and across the two genders, parents’ low awareness about the importance of education was 

also a reason behind high dropout incidence.

Districts
 

Reasons behind drop out -2014
 

Gender

 Male  Female

Khanewal
 
 
 
 

Poverty 13% 18%

Lack of awareness 4% 0%

Migration 26% 23%

Missing Facilities/Staff 4% 9%

School Distance 0% 5%

Vehari 
 
 
 

Poverty 48% 27%

Lack of awareness 4% 0%

Migration 0% 14%

Missing Facilities 0% 0%

In the follow-up CRC survey results, the dropout is mainly attributed to migration of students. In Vehari, 

however, poverty remains a big reason behind children’s drop-out from the schools.
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Social accountability is no more a nascent concept in Pakistan. During the past decade, ubiquitous 

print and electronic media, extensive outreach of social media, and efforts of civil society organizations 

and citizen networks created a political awareness in the society. This awareness has not only enabled 

masses to understand their social, political, and economic rights but also encouraged them to demand 

their rights publically. Experiments of social accountability in India, Latin America and in some African 

countries show that development process can only be sustainable and can yield desired results when 

led by the communities. However, it takes time before communities are sensitized, educated, and 

aware of their rights.

SDPI research team designed this project on two aspects, i.e. to create awareness among the target 

communities on their right to education under Article 25-A of the Constitution, and to equip them 

with the tools and skills through which they can demand this right. In doing so, the SDPI staff also 

introduced the communities with the respective platforms to claim their rights. Presence of the 

organization’s field mobilizers provided the hand-holding and walked the communities through the 

process of implementing social accountability tools to demand quality education for their children.

During an interaction with the communities, the SDPI research team realized that an informal 

accountability mechanism already exists, but it is not practiced. This informal mechanism consisted 

of communities’ interaction with the local political leaders, but it is limited to building roads, police 

stations and courts, and sanitation. The team included  Numberdars - the local leaders responsible for 

addressing community issues - into the accountability committees, and made them responsible for 

listening to public schools-related complaints of the communities and bringing these complaints to the 

notice of officials concerned so that they could be addressed.  

The accountability committee members were also responsible for pursuing parliamentarians for the 

provision of funds and facilities, including classrooms, furniture, drinking water, and toilets at the 

schools. The communities concerned, on the other hand, were responsible for regular meetings with 

the accountability committee members for the early solution of their problems. The intervention 

proved to be very successful in Vehari district where community members had closer interaction with 

the accountability committee members. Similarly, in Khanewal district, it remained partially successful 

due to less interaction and approachability issues with local power structures. 

  Understanding Social 
  Accountability in 
  Practice 
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Dialogue between Accountability Committees and 
Public Officials:
Public accountability committees, as mentioned before, were formed to bridge the accessibility gap 

among the community members concerned especially from rural areas, who hesitated to complain 

about the teachers’ absenteeism and poor quality of education at public schools directly to the higher 

officials of district education department. They thought that while doing so, they may have to face their 

children’s expulsion from the schools. Accountability committee members, on the other hand, have no 

such social risks and can easily and freely access the respective community members, and education 

authorities. Moreover, having social privileges, the accountability committee members proved to be 

very helpful in exerting social pressure on the parents, who had not either get their children enrolled 

or had stopped them from going to schools due to financial constraints. Prior to delegating the 

responsibility of holding public schoolteachers accountable, the respective accountability committee 

members were trained on basic concepts of social accountability, its modus operandi, and their 

overarching roles and responsibilities as the members. After this training, they were provided with 

consistent aide in the form of SDPI’s field mobilizers who, facilitated the members in holding monthly 

meetings, their agendas, documentation of minutes, and the follow-up process. The accountability 

committee members performed their job in an excellent way, which resulted in rebuilding of two large 

girls’ schools in Vehari (land for both of these schools was provided by the accountability committee 

members), construction of boundary walls, classrooms, provision of clean drinking water in other four 

schools, and temporary arrangements of teachers through utilizing funds of two girls’ schools. 

In Khanewal, the respective accountability committee members utilized their political pressure 

for the up-gradation of two primary schools, one each for boys and girls. The interaction between 

accountability community members and district education officials also strengthened the school 

monitoring mechanism. Now, the district monitoring officers would visit the public schools once a 

month, while the accountability committee members would visit these schools twice a week. With the 

cooperation of accountability committee members, SDPI field staff got enrolled 1,500 girls and boys 

in the public schools. They were either non-enrolled or dropped out. It is expected that the outcome 

of community participation in the process will become more effective after the restoration of local 

government system in the province. 

 

Obstacles in Improving Administrative Issues
Whilst the accountability committees performed reasonably well in terms of ensuring the presence 

of teachers at public schools, however; they were unable to resolve the teachers’ complaints against 

the duties assigned to them in addition to their formal responsibilities. This not only caused their 

absence from schools, but also affected the provision of quality education. The complaints were 

related to teachers’ forced involvement into various government campaigns, including polio campaign, 

dengue campaign, election administration process, and other similar assignments. These assignments 

are not only unpaid but also compulsory. In addition these additional duties involved a hectic and 

frustrated dual reporting mechanism that is overly central, and that requires teachers in far flung 

areas to travel to education offices at district headquarters on weekly and sometimes daily basis. The 

administrative issues also involve political interference into the process of hiring, transfer, promotion, 
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and demotion of teachers. The accountability committee members were unaware of these compulsory 

additional responsibilities. In this regard, the SDPI research team shared its findings both with district 

and provincial authorities, and organized a research panel at its annual Sustainable Development 

Conference to encourage and persuade academia in furthering more research work into the issue. The 

organization also plans to produce some policy briefs around the problem and to share the same with 

respective education authorities in the provincial ministry of education.

 

A success story
Muhammad Asim, a 9-year-old schoolboy, would wake up early in the morning and rush to get ready for 

his school located in village 81 W.B, Vehari district. For him, the Government Boys Primary School was 

not only a place where he would study but also an institution where he could learn the art of reading 

and writing. According to his teachers, he was a hardworking and brilliant student. He loved his school 

because it had a huge playground where he could play with his classmates. The only thing which used 

to be disturbing for Asim, his classmates and schoolteachers was the absence of a boundary wall of the 

school. It created a sense of insecurity among them. Moreover, only two classrooms for 1-5 grades was 

also a matter of concern for them. They often talked about the lack of facilities in the school. The head 

of school had lodged several requests with the authorities for the construction of a boundary wall but 

every one turned a deaf ear to his complaints. Time was passing with each day pouring more anger 

among the students and teachers. In 2013, SDPI in collaboration with Department for International 

Development (DFID) launched a project under Ilm Ideas in Vehari district to address the issue of low 

enrolments and drop-outs through participatory school governance. 

Initially, SDPI formed accountability committees in some select areas to implement the project. The 

members of the committees included Nambardars, political workers, local leaders and social activists. 

Bashir Bhatti, the Nambardar and ex-chairman of Union Council, was also the member of a committee. 

After 2013 general election, Mr Bhatti called on PML-N MNA from Vehari, Tehmina Daultana, and 

asked her to help provide finances for the construction of boundary wall. The request was entertained 

and a 1236 feet long boundary wall at a cost of Rs 1.8 million was completed within two months. 

After summer vacations when students returned to their school, they were surprised to see that their 

school boundary wall was under construction. They were all happy on this new development. The 

routine life in the village was going uninterrupted, but Master Ghafoor was worried because Asim was 

absent from the school since the summer vacations. Belonging to a poor family, Asim was the only one 

among his four sisters and seven brothers, who had joined the school. His father, Muhammad Hanif, 

and brothers sold Islamic books in the buses. Master Ghafoor visited Muhammad Hanif to know as 

to why Asim was not coming to the school. Muhammad Hanif told him that Asim was suffering from 

typhoid and now he could no more afford to send him to the school. 

Master Ghafoor tried to convince Mr Hanif telling him the importance of education, but in vain. In fact, 

Asim’s family was unable to afford the expenditures of his education and wanted him to work along 

with his father and brothers to increase the income. All this saddened Master Ghafoor. He, however, 

never gave in and highlighted the issue before the accountability committee. Mr Bhatti took the 

initiative to convince Asim’s father. One evening Master Ghafoor along with school head, Nambardar, 

and SDPI Social Mobilizer visited Asim’s father and succeeded to convince the latter that it is the only 
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education that can alleviate poverty otherwise poverty travels through the generations. Asim was re-

enrolled with the efforts of school-teachers and accountability committee. He was so excited on this 

re-joining and reunion with his old friends. Within a short span of time, he managed to cover all the 

previous lessons with his untiring efforts, and appeared in the annual examinations. Luckily, he got first 

position with 70 per cent marks. His father was so proud when his son received the award in front of all 

the villagers. He realized that he was wrong. All this changed the old mind-set of Mr Hanif. The timely 

action of Master Ghafoor saved the destiny of a family. Now younger son and daughter of Mr Hanif 

have also been enrolled in the public school. 
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  Implications for policy 
  and Practice: 

Following are the policy implications that emerged from this research study:

 � Unless the local government representatives are involved, the state of public education at local 

level will not change

 � The local government representatives need to have a long-term agenda, clearly marked 

benchmarks and detailed work plan for the improvement of situation.

 � The focus should be the availability of quality education – many students leave schools without 

learning. 

 � Local governments should give priority to the infrastructure of public schools.

 � For an overall development of their areas, the local government representatives should give 

priority to the female education.

 � Female education should be incentivized.

 � Better and safe learning environment should be ensured at all the public schools, especially at 

girls’ schools.

 � Sufficient funds should be allocated for education in district budgets.

 � Teachers should be freed form extra educational duties.

 � Teachers should be taken as stakeholders in public school policy reforms.

 � Measures should be taken to provide job satisfaction to teachers.








